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An American history class in Melbourne, Florida,

provides an opportunity for tenth grade students to experience the
reality of interpersonal interaction and small group cooperation in

the classroon.

The first three days of the year-long course are used

to identify leaders and to assign groups, numbering five to seven

students.

In addition to covering course materials, the first three

weeks are employed in gaining insight into group processes through

discusgsion,

films,
Starting with the fourth week of class,

slides, overhead transparencies, and handouts.
a cooperative group state of

development is entered by having students take over the
responsibility for forming groups and assigning themselves more
specific roles, while the teacher participates as consultant and

observer.

Day to day activities within this organizational structure

include a day of preparation, three days of group work, and a day of
evaluation. 311l group discussion of course content is based on the
study of historical situations and social issues, drawing fromn

textbooks,

paper backs,

films, and handouts. A questionnaire study of

the studeants in this class and of a control class reveals that the
group participation approach requires more effort¢ on the student's
part, increases peer group pressure, and results in higher
attendance.. Findings did not show an expected increase of confidence
in handling interpersonal relationships. (KSHM) '
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. -class and supplements th. text with assignments from the schools’ paperback
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skille.in-inquiry, and host importantly they must become involved in their ‘owm .
education. ' When this level of development is, reached,. the students are ready.." -
for a more sophisticated form of ‘group. proness, which -Ms.: Wells calls “cooperative'’
grouping. LT s e e e T S SRR
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‘- =When'students enter the cooperative grouping stage of development’ three -
.. sspects of the class procedure change. ' First, studeats take over the responsi-~ ~ -*
- bility’of forming groups. - Second, more specific roles are agsigned ‘to the stu=’
. dents.. Finally, the teacher participates. less in’the day-to-day functioning of
the groups and begins to serve primarily as consultant and observer. : Gl
. . The first step in forming the cooperative groups 1is for the students to . - -
.decide who will serve as thairmen, or Moderators as they are called in Melbourne.
It is preferrsd that the Moderators volunteer-for the job, since it carries a
. great deal of responsibility and is'rewarded with extra. credit. “However, if
~ . volunteers are nct forthcoming a clsss election is held. . = - . -.
: Once the Mecderatuors are-selected, they move arcund the classroom and N
. select or “sign up" students to be in’their groups. Selection is. quite compet- i .-
itive, because the Moderators realize it is necessary to have students who are
cooperative and willing to contribute if the group is.to perform well. - Ms. Wells
voints out that, surprisingly, Moderators seldom select close friends or dis- o
" criminate by race, but instead look.for students who will work together well as .
a group. : : .
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The .1ife-span of a cooperative group ‘is six weeks. - At the end of this
time the class recvganizes into new groups,  so students can have maximum ex=
 perience in working with a variety of individuals during ‘the school year.:

Within a six~week period the Moderator has the right to “trade-off" members
who are not performing well. This is done by Lwo Moderators agreeing to trade
_members. Similarly, if a group finds .its Moderator ineffective, they are en-
couraged to explain their dissatisfaction to him. If he.fails to improve, the
. group has the right to request a new leader. : . :

ROLES IN COOPERATIVE GROUPS

As the first cooperative groups are formed, the teacher devotes one class -
period to explain.the different roles to be played in the groups. Each group is
composed' of a Moderator, Assistant Moderator, Evaluator, and Antagonists and e
Protagonists. The .functions and responsibilities of each role are specifically
defined. g - . o I
Hoderator. The role of Moderator is the key role; it is the leadership .
position. Moderators have considerable authority and responsibility; they are
central to the success or failure of a group. Because of the importance of this
role, Ms. Wells holds a Moderator training session. In this session, she care-

' fully explaine the other roles. to be played in the groups and explains the pro- -
cedure for assigning students to these roles. . :

Each Moderator first selects an Assistant Hoderator, usually someone with'
a high achievement level. FEvaluators are selected next and the remaining roles-:
are then filled. An attempt is made to balance sex and race in each group.

Each Moderator announces his assignments to his group.
In leading his group, the Moderator has specific responsibilities. He
makes certain that each member understands his role and function. He keeps the
‘discussions moving, He encéurages all members to participate. - He leads in the
evaluation of individual members as well as of the group itself, ' In short, the
Moderator assures that his cooperative group works together to achieve its objec-
tives. 3 . , B
Assistant Moderator. The Assistant Moderator is primarily r:esponsibleﬂ'_,j.,i
for taking over the Muderator's dutiee should the Moderator be absent. *

| ..Evaluator. The Evaluator observes and records the participation. of each . '
group member. His record of each member's performance is used during evaluation
sessions to help asseas their overall contribution. ' :

Antagonists and Protagonists. Group members who are not functioning as
Moderator,-Assistant Moderator, or Evaluator are classed as Antagonists and
Protagonists. Group discussions are often generated by controversial topics, -

The material provided to students for the basis of their discussion holds a
certain position ‘to be true. Protagonists argue in support of the position;
Antagonists argue against the position. . ) ’ o

Teacher. What happens to the teacher while students are participating
in the groups? - Clearly, she does not take a coffee break. Her role in the .
group. process i3 to serve as roving consultant and observer. ‘Being relieved
- of the role of information-giver, she is free to.interact with the groups when
" her counse] is needed or with individual students when they have particular -

) problems._'Her presence, however, is far less prominent than that of the tradi-:
‘tional teacher, . T . S .
o One traditional function the teacher continues to serve in the coopera-
tive group process is that of evaluator. . The difference in this case is that. ..
.the teacher is only one of the evaluators. The stufizmts aAlzo evaluate, both
themselves and each other.  The teacher evalumges fheis -evaluations. Ms. Wells -
.always reserves the right to ask group memberd tc reevaluate themselves if she
‘feels they are judging themselves too favorably or too severely, ‘- :
. Deciding what subject matter will be taught and what materials will be
-~ used-is another function of the teacher. Ms. Weils uses a basic text for each -

The optimum group size for cooperative - group
discuseion ie five to seven students.. - | .
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library, - Films and filmstrips are used for sessions when the whole class meets ’

The physical Jl}oufiof:the classroos
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Studants concentrate hard on the self-evalvation .

to: .plan’ cheir accivicies. group apprcaches-
lendership ptocassen, evaluJCIon of m;terial 13 .
: prepar for: cheit ‘perticipation L
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,3roup 18, responsible for’ leading an-oral evaluation period: nc\ch

group selsion., Daily records. ‘of: chese obaerva:ionn ara kept
“At:tha end of a week or: twd, ‘members: 'ke wriccen evnluecio. of- their:
pe formnncaa. Agnin esch member 1a'eva1ua .
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. ,”How tha group
.-’ How' the members carry. out:
"_;Meeting of stated’ objecciven : gy
.- Sk411 An nnnlyxing, aynchoni:ing ‘and, aveluating: i
5'7zMod|rncor s lkill»in promocing group efforc

_=Each scuden: [ racings sre nverage co ge: a 1ng

ings are later converted 'to’ letter grades ‘(one’. equaling n A, five’ nqunling

F)'to ob:ain the student's. final grade. The' teacher's: ratingu are: llwny
m,poaced, a prlccice ‘that*leads" to: considerable compa:icion nmong the

One=-third to: one-hnlf ‘of 'a student' s final aix weeks graqc 1p»>”

.l‘-on his perfarmance in the cooperacive group. proces w te
.iplr: of the grade’ by considering the role;plnyed by: the s:uden: i

his peer. evaluacion, his sal!-evaluacion, and- ‘her own. observncibnn;

.+ mainder of ‘a‘grade.is.based’ on: testing, use’ of 1ndependen: s:udy-:
-':parcicipacion, projecc work, and wri::e

STUDENTS' VIEW OF COOPERATIVE GROUP!NG

To decetmine how scuden:n feelﬁabou: cheir par:icipa:ion 1n’the ‘amall

e sroup ‘process, Ms. Wells, in conjunccion with researchers: from Johne Hopkin
~-Univareity, has done a qunncionnaire ‘study ‘of “student views. - The responsss of
i the students were compnrcd ‘with those of studente’ who took a mors: :rndicionnl,
" lectura-typa courna in Amsrican history. Comparisens of- the ‘two. ne:n of qunn-

cionnniral “turnad up. some’ expécted and:some unexpecced renulcn.: c
‘In their overall view of tha’ coopernciva group. method, - studsnt

G cha: chair group participation. ‘required "quice a bit" of ‘effort and was impor~
" tant: to ‘their finnl grnde. Thny did. not: conlider che clani co be n "punh-'~
ovar. W o

A mighc be nxpecced, cooperntive group pnr:icipan:n £q1c thl pranlu:

" of peer ‘group axpactation: much .more keenly than did. the’ concrol group studsnts
" 'Forty-seven percent of the. control .studsnte said thay did not care vhat. thei,
- 'fellow students. :hough: nbout chair clnna work' 292 of thl coopnra:iva group

. ‘students .said thly did not care.’

Since one of -the ndvancngan o! che nmall group ma:hod 1- though: to be

' ;:he 1ncerpcruon|1 relationships’ ‘which it promotes; -the. researchnrn wera inter-

ested in how students felt about. their' group contacts. ~Whila“ cooperncivc.graup'

: students ropor:ad working more often with other: students, this claas interec-:

:-.tion 'did not carry over into. their ou:-of-clann lives. - They.did not: build up’

o fricndshipu in the clnnuroom and meintain them’ outeide’ of- claes.  When snked
if being:in small groupl enlarsnd ‘her: friendship circle, one gtudent: replied,.

UNo.. ‘It only enlarges. your number: of ‘acquaintances. I mean even people: I've

“besn in small: groups with'before, half of them’ T've forgotten their hames,'

cxplnnlcion given‘for this finding Ery :ha: a:udencs 1n che coopnrncivn




_'groups are required to be so tnsk—oriented that there really is not much oppor-

‘evaluate their self-competence in interpersonal relations.

tunity for socializing.
The most unexpected finding came to light when students were asked to
It was expected .

;that their small group experience would make the cooperative group studeats
-feel more competem. in group situations than their control group counterparts.

‘The opposite proved true.

Cooperative group students, especially the Modera-
tors, viewed themselves as less effective in group participation. It may be
that the ccoperative group process produced ''reality” situations in which
students. were forced to recognize their limitations in group dynamics,

. similar reality confrontations, the control students seemed to have higher, but
- untested, opinions of their abilities.

Apparently, the reality quality of the cooperative group method did not :
"turn-off" students. /At least in terms of attendance, cooperative group stu-~
dents showed more cummitment than control students. Sixty-three percent of

‘cooperative group studants reported "never' purposely staying away from class

‘. as compared with 46% of the control students.

Whether they attended more .

.regularly because they liked the class or because peer expectation compelled

.that the small group approach cuts failures to a minimum.

. personal interactions.

them to attend 1s not known.
TEACHER'S VIEW OF COOPERATIVE GROUFING )

With cooperative groups and lafge groups, Moderators and Evaluators,

peer evaluation and self-evaluations, training sessions and Moderator sessions,

how does the teacher manage to keep on top of the situation?

ccncern Ms. Wells says,
If a teacher s well organized, knows her material, understands
the group process, presents the process correctly, demands atten-
tion and respect, is serlous about evaluation of the process,
reinfcrces, makes objectives clear, gives the students a feeling
of accomplishment, and doesn't have a nervous breakdown, all
should progress well.

In reply to this

A formidable undertaking to be sure, but Ms, Wells firmly believes that the ‘end

results are worth the effort for both the students and the teacher.

An important benefit for the teacher empleying the small group approach
is that she is no longer the sole motivator in the class. -Because of the peer
pressure inherent in the group process, she can depend on the students to moti-
vate each other to perform and achieve. 5tudents also become iInstrumental in
their own sccialization and relieve the teacher of the constant. need to en-—
courage the shy and discourage the boisterous class members.

No method assures success with all students; however, Ms. Wells contends
as support for her
contention, she states that ian a control class using traditional teaching
methods, 18 out of )50 students failed. Using the cooperative group process,
orly 12 out of 280 students falled, 1In some years she has had students fail
the first semester under traditional methods but pass the serond semester
under the group approach.

For other teachers who would like to try the small group method, Ms.
Wells suggests the following steps:

1. "Inform yourself and the students of the techniques and
styles of grouping .

2, Create confidence by experimentation

3. Be sure to use total group and teacher evaluation

4, Think positively with students and be-as relaxed as -

) possible l

Despite the enormity of the task, Ms. Wells' final assurance is that "all hell
will not break loose."

PREPARATION FOR THE "REAL" HORLD'

This is an age when more people want to be heard, when much of daily
1ife centers around small group activities, when we are all admonished to care
about one another. Are school systems adequately preparinb students .to func~
tion effectively in the demanding situations found i{n this "real' world? The
small group method of education does provide specific preparation for Inter-
It forces students to relate to one another. It in-
volves.students in their ovm learning. It gives experience in small group
participatien. 1In short, it requires students to become involved. Whether a
student becomes the president of General Motors or the head of a family--or

both--surely experienmce in human relations will be valuable to him,.
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